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SECOND YEAR EVALUATION OF THE OMAT PROGRAM
, Introduction | ’ - J
L [ '
This report is based on the results of the outside evaluation of the
One Major at a Time (OMAT) program funded by ESEA Title IVc for the 1977- .

1978 school year. This project was initiated iﬂ Septerber, 1976 and has

y

now operated for two school years.
' » 4
The OMAT program was established as an educational project t5 reduce .

the dropout rate in Orr High School, which is located at 730 North Pulaski
Avente, Chicago, I1linois. The school is located in an area where a high

proportion of youth leave high school before graduation. e
‘ <

Description of OMAT K

) The ;tudents enrolled in this_program were identified as having a high ‘
poteﬂtia{ for dropping out of higb'school. The OMAT program in the 1977-.
f§78 school year enroll:d approximately 95 sophomore and 180 freshman
studeﬁts. A key organizatidnal feature was the programming of the ;tudents ’
into one major subject fof four consecutive periods of each school day for
nine weeks, or one marking quarier. At the end of this nine week'period.
the student received a grade and, if successfui, a credit unif for one
year's achievement in the just compfeted major subject. The studené had
one instructor for each of the four major sLbjects-completed during the ,
school }ear. The major subjgcts included social st;dies: science, business,
‘mathematics, and English. ahese courgés were taught by 12 teachers iden-
tified as members of the OMAT faculty. The minor subjects includedhart,
nusicz,and.physical edﬁcation whigh were taught by regular Orr High School

»

1nstructor§. ) . -
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. 2

A. Pur;ose of the Program. *he purpose qf OMAT was to provide drob-
out-prone ninth and t;ntﬁ graders with s;ccess QXperieéces i; both the
. academic and peer group doﬁéins. The first two years of high séﬁool are
*the most critical time for leaviqé school as a d?oﬁout (Wattenberg, 1977).
The p{oéram organization along with the OMAT .teachers and guidance person-
nel provided the core for Relping the OMAT students develop a positive
attitude toward school by éfféring success experiences aﬁd éérsonal suRporf

1.

to xhq students.

W

8 B. gzganization of the Prog{am. The OMAT program included:-
1. a program director “

" 2. a program coordinator

. . ‘3., 12 teachers For the major courses
i N ' . ' 4. 2 counselors . . ‘ pu
5. 2 upitileaders \ d i
, 6. teacher aides “
‘ 7. progfam seéret‘ y (part-time). ° _ :
R Weekly OMAT staff meeti gs‘wére held with the unit leader, counsel&s,

ahd the OMAT coordinator, Mr. Jerry Sutton, to facilitate student program-

| . o V]
ming and teacher inservice, Progranms.

-

C. Students. The studeny$ reside in the West Humboldt Park area
along with East Garfield Park, North Lawndale, and East Humboldt Park.
Schools .included in this area are:

2 .
. Orr High School -

‘ Cameron Elementary School
Lawrence Upper Grade Center g
Lowell Elementary School

\ -— . . | ]

Morton Upper Grade Center
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174 .
4 ’ ' b N 3
8 oo ’ o Lo
Piccolo Middle School . ’ . ' »
- : \
) Ryerson Elementary School .
. ° ‘ Tennyéon Educational and Vocational Guidance-Center

Dugjhg the Spring of %977, the counéelofs met with the staff of the
feeder elementary schools in o;der to iaghtify ihose students who would
mést'benefit by matriculating in the‘éMAT program. The ;iudénts were
interviewed and the;r.schoolfre‘brds were analyzed. Parental permissibn ,
was obtained before the students wer; enrolléd in OMAT.

The followihg faet&rs were interpreted as indjcators that the student’

s haé/?igh potentia} for leaving high schqbl before graduatioﬁ. High-risk
factors are well docdmented in the literature on*high school dropouts
. ' (Lambert, 1978) and include: ‘ ‘
7 1. below grade level scores on achievement tests
i ,‘2. truancy v . A
3. multiple féilureS‘(grade or subject)
4. behavioral referrals ‘ .

5. fragmented families with history of uncoordinated links to

.

\

several éommuni{Z‘agencies
\

6. frequent family geographicalAmobilit;/;hile in elementary school

. 7. high absence rate. -
? ) ) . '

D, Instruction. The instructional program centered on meeting the
special needs of potential dropouts. The classroom teacher was the cqQre
of this program because the concept of the self-contained classroom was
believed to_be Cfiticll for the success of OMAT. The teacher taught one

group (class) of youth for four periods per day. This armangement provided

the instructor's instructional activitie§ with gredater individualization
d

~




4
. and flexibility. Tﬂé students al;o'ﬁaq their homeroom with the teacher
wh; taught them the major subject for the fbur periods during~the da{T
This provided sfuden;s an addi£ional identity with their.ciassmaies and

. )
teacher. Furthermore, the instructors would have,greater opportunities-
N E

to id?ntify those youth wholwould benefit’from guidance suppori sérvices.
The follbwing major subjects were availab}e to the OMAT program
! students. For the freshman, the following major courses were offerea:
1. énglish
2. General Science -

3. Law in American Society

4. Arts_and Crafts -

.5, Pre Algebra. S '

- L]
. B -
For the sophomores, the following major courses were J%jéred: .

1. English’

2. U.S. History
Algebra .
Esgéntials of Math

5. Arts and Craf¥s

6. U;ban Studies. .

The OMAT students had an'opportuhity to participate in reading labora-

tory. The laboratory sessions were conductgd in one school period of 45

minutes over a nine-week span. The. students participated in 'the laboratory

sessions in addition to their four major subjects. The instrucxidﬂ was

\

provided by a reading specialifst\.~




Objectives of the Progrém

This academic year, the OMAT program had two objectives._‘The objec-
. tives,-along with the respective evaluation procedures,-atre listed in Table

. . . . \
1. Students' and teachers' views of the OMAT program were included in the

N evaluation though it was not included in the eYaluation procedures listed

)

in- Table 1. . -
v
Evaluation > -

The Jevaluation design was based on the measurement of the program objec- - -
' tives which are listed in Table 15 The procedures established for measuring
each objective are also listed in this table. ' v

~_ 'The Iowa Tests of Basic Skills--ReadiJgﬁComprehension--Level 14 was

« ‘administered as a pre- and poSttest to both the OMAT and control groups.

The boopersmith Self-Esteen Inventory and the Survey of School Attitudes

were Qdminisfefed as pre- and posttests tb the OMAT students., a
v < !
To measure reading achievement, the Iowa Tests of Basic Skills--Reading .
iy

.

Comprehension--Level 14--was selected. The readiﬁg comprehension test was
used to measufe pre- and posttest reading score gains. The Iowa tests are

. . " ”
among the most used in the nation and the results of the validity and relia-

' S

] bility tests rank favorably with other major standardized reading achieve-
. ! ©on . .
. ment tests. = . ..
‘ /
' The self-esteem level of the students was measured by the Coopersmith
. . . ]

. «Self-Esteem Inventory (Coopersmith, 1967). The scale was originélly written

0 \ N
. for fifth graders, though only a slight modification, of vocabulary makes it
B ) R ' - . ' / . . )
;4’/ suitable for adolescents. The inventory is easy to administer and the state-
ments d?e concise. g 4 .

.
] A N
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fablé 1 .

OMAT Program ObjeétivesAand RespectivE Evaluation, Procedures

Ve

"~
s

t
Objectives

Evaluation}?rocedures

v

1. After' eight menths' participation,

OMAT students will have a-5%-lower
dropout rate, 5% fewer absences,
and 5% fewer discipline referrals
than the control group as .indi-
cated by attendance cards and the
school's official sign-out or

- withdrawal. lists.

g ’

&,

-

After eight mopths' participatioh,
OMAT students'’ grade-point aver-
ages in major subjects will be
higher than the control group at
the .05 significance level. The
" reading achievement level of the
OMAT students will improve more -
than the control group as measured

by the IOWA Tests of Basic Skills
--Reading Comﬁiehension--Level 4. -

Differences will be significant
at the .05 alpha level.

™~
The* dropout rate, quarterly
attendance records, \and sus-
pension records of yhe OMAT
and control groups will be
" compared. In addition to
further measure afflective
factors, the OMAT students
will be administered a Self-
Esteem Inventory and Survey
,of School Attitude$ as pre-
and posttests.

The quarterly g) s earned
by the OMAT and"fontrol .
groups will be compdred.

The two groups will bé com- =
pared on pre- and posttest. .

. 'standardized reading achjeve-

ment.
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This scale measures the evaluation which an individual "makes and
customarily maintains with regard to‘himself: (self-esieem) expresses an
,attitude of appsoval or disapproval, and indicates the extent to which the
{n?iyiduai quieves himself to be capable, significant, sugcessful, and
worthyl" ' ’ ?

The Self-Esteem Inventory (SEI) contains 50 items, most selected from

/

L]

—gn'earlier scale developed by Rogérs and Dymond, Psychotherapy and Per-

« ‘sonality Change, University of Chicago’éress, 1954. The remainder were

written especially for this scale. The statements are concerned with self-

attitudes in these fqllowiﬁg/iﬁ’asz peers, parents, school, and personal

interests. The instrument is rocated in Appendix A. The scale takes an

.

estimated 20 minutés‘to complete. It is self-administereé, requirini the
) sdgject to check eithFr "lik; me" or "unlike me'"’in response to each of
the 5v desqriptive é;atements. o N
Coopersm1th found a five-week test-retest re11ab;11ty coefficient of

88 uszng a sample of 30 fifth grade childr With a different sample of

56 childrén,{thé test-retest reliability.over-a/three-year interval was .70.

Suggestive eva' ence of the scale's validity is offered by Coopersmith where

he found po correlatidhs betweelt: SEI scores and teacher ratings of

pup11 adjvstment, and SEI scores and teacher ratlngs of pupil adjustment,

-

and SEI scores and sociometric choxce. Inverse correlations were found
4

between SEI scores and measures of pupil anxiety."

The Survey of School Attitudes was administered to the OMAT studgnts

as a pre- and posttest (see Appendix B) It was. a modified version of the

1nventory by the same title which was developed by Thomas P. Hogan and
L}

published by.Harcourt-Bmce-Jovano’n in 1975. "The vocabulary of the




- e

8

¢ * -~

r - Intermediate Level,fﬁhich was designed for students in grades four through
eight, was changed to make it more compatible for high school youth. The

SR Survey of School Attitudes was develéped to provide the educator with an

instrument to assess students' reactions to ipur major aregs of the school

\://) curriculum:- reading, mathematics, science and social studies.
, : -Correlated splii-half and coeffifient alpha estimates are comparablg
. i .
. —
. and indicate a relatively high reliability. The reliability by scale
o J

o generally ranges between .80 and .90. A series of vaiidity procedures
e

were completed and results are considered satisfactory.

Y
~ Questionﬁaires were administered ‘to .the OMAT teacherg (see Appendix C)

‘and students (see ‘Appendix D) to obtain their perceﬁtions of the program.

B . Tgese instruments were administered in June. The attendance recordé,
‘

| ’ teacher grades, suspenéion and beh%vior data were obtained from school
;*o' rvecords. The prj and posttest instruments were administered by the OMAT
| \ staff under the s peryisi;n of the project. coordinator.
E * Population “
FR The population data for this sfudy are shown on Table 2. At the

L]

béginning of the year, 269 youth were enrolled in the OMAT program, anq
, " - 31, which was 11.8 percent of.the total, transferred to other schools.
{ Amohg the control group, an almost identical perceq}age transferred. The
dropout rate was based on the remaining 238 OMAT.and 80 control grou;
o youth. 4 ‘ ‘
! ._ r The‘number of subjécis included for study on the variodé*%actors
evaluated in the study'will vary in the remaining ané}yses in this report.

Only those students who completed the school year are included in the

analysis of absences (see table-5). Likewise, only those students who

-

ok
(2 B
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completed both the pre- and pbsttests are included in the analysis in which

+ A

change scores wei‘e,repd!:ted. Grade-point &verages were computed only for

-
-

those students ‘who cgmpleted the school_/rér.

ﬁe sei‘éct@on' of a control gr-oup comparable with the OMAT students
. was excegdinglﬁifficult. " The group selected included those wh‘o were
nearest ty meeting the criteria for admittance to the OMAT program, but
were considered to have higﬁer qualifications than the program students.
The acceptyed procedure for selecting a control grOup from within all

eligible students was J\Ot feas1b1e because of 1nstab111ty of enrollment

during the fir»nmnth of the school year. o
_ Tgble 2 . ‘
. - . ™

’ Populatmn Data of the OMAT and Control Groups =

-

- 2y

. Group$ by Total Number Data
Grade Level 3 . of Students Population
* o : *
p '
' - OMAT -~ 9 - \ - 174
~N——~ ' . Transfers _24
Total -- 9 150
OMAT +- 10 "985
N Transfers _7 -
Total -- 10 _88
Total OMAT . 269 238
: )
R N
Control -- 46/ - .
. Transfers _7
39
. 44 .
Transfers 1
| 1 4
Total Control §§qups 50 80

-~y
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ﬁesults o . o
. R The Eablés that follow show the data that were collected by the
outside evaluator since September, “1977. The analysis.of findings is
oréanized on ihe basis of the objectives of the p;ogram. The written
. analysis for each ‘table offers conclusions about the data and points out
selected data which offer informative perspectives about the program

Objective One

[ § ° J M
- After eight months' participation, OMAT students will have
a S percent lower dropout rate, 5 percent less unexcused ‘abserices,
and 5 percent fewer discipline referrals than the control group
'as indicated by attendance car’ds and the school's official sign-
out or withdrawal lists.

-y

Leaving s;hoolxbefogs high school graduation is associated with
excessive absences and discipline problems. These two factors, along

Qith dropping out of Orr High School, were studies for this objéctives

to ascertain whether ,OMAT and control group youth behavior differed by .

at least 5 perceny.' The dropout rate of the OMAT students was also

compared with the total freshman and sophomore class at Orr High School.

~—

.
Table 3

Comparative Dropout Rates of OMAT and Con&rol Students

Groups Number of . Number of Percentages
Students Dropouts - ‘
T’ OMAT - 238 12 5%
Control 80 ' 3 6.25%
2 - y

X .22 “NS -
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e

Table 3 shows the comparative dropou;wrpte; pf the OMAT Qnd control
groups. The nonpersisting rate of § perceni of the OMAT :fudents was more . ,
than 5 percent lower than the control gréup~rate of 6.25.percenf. Seven
of the‘12 OMAT dropoutsewere sophomores and:nine weré boys. A ;hi-squarf
test (XZ) of independence with one degree¢ of ﬁreedop found’no‘signifisant
difference between the two groups as to their dropout rates. The X2 score |

of .22 is shown just below the main body of the table and NS is identified

as nonsignificance,

This year's dropout rate is lower for both groups than last year's J
rate. During the first year of the program, the dropout rates were 15.1
percent and 16 pércen£ﬁfor the OMAT and control groups, respectively.
w ‘
Table 4 ‘
Comparative Dropout Rates of OMAT Students -
and the Total Freshman and Sophomore
Orr High School Populatijon
%i
Groups ° Number of Number of Percentages
43 Students Dropouts
R L - -
OMAT -- Grade 9 , 150 5 3.3%
OMAT -- Grade 10 _88 -1 ' 8%
OMAT Total 238 12 . 5%
Orr High -- Grade 9 770 S4 7% \
~ Orr High -- Grade 10 699 119 . 17%
OMAT Total 1,469 \173 12% S

2

X° 6.24 P .02 . :




12
The dropout rates of the OMAT students and all 'of the freshnfen and
sophomores in Orr High School, who were not part -of the OMAT program, were‘
compared. The results on Table 4 show that the c}{i;squére test result
was 6.24.which was significant at the .02 level. ‘A further observation’

of this table shows that for both grade levels, the early school leaving

‘ ‘
rate for the OMAT students was lower than the rest of the youth in their

B J
respective grades. This finding .is/impressive in that the OMAT students
were identified as having a high potential for leaving school before high

AL school graduation. ‘ -
' . \v
-~ , - ¢
\ Table 5 .
v \ . L 4
. Comparative Rates of Absences of OMAT Control’
/ . Persisting Students by Grade Level .
P / 3 ' " -
. Groups Number of w Mean Standard Median )
. ’ Students . Deviation . -
i " OMAT -- Grade 9 145 36.7 36.5 28.5
' OMAT -- Grade 10 - _81 27.0 30.6 18.7
. - - . —
3 ( . OMAT Total 22?/' 32.1 34.2 21.5 .
' ® " ‘” - : —
[4 .
Control--Grade 9 38 13.9 13.8 9.5
Contrpl--Grade 0 37 20.6 22.6 10.3
i / ,
Control Total 75 12.2 18.9 10.1
{ o ) .
- 2 : i -
~ X . 19,13 P ¢ .001
i

The results on Tablc 5 show that the overall attendance’ of the -coritrol

" group was better than the OMAT students on the basis of both the total

’

groups and each of the two grade levels. A median test was performed to

ascertain significant' differences between the OMAT and control groups on
H ! : L4
I

/ 19 . '

.

:
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the total rate of absences. The procedure followed, determined the median

* number of absences for both the OMAT and control group(students. Thé
. - . {
median number of absences was 17. It was found that 72 percent of the
h

control group and 42 percent of the OMAT students had less than t

A}
number of absences. A chi-square test with one degree of freedom was

median

- utilized to Aetermine if the median number of absences between the two
groups of students was signigicant (Siegel, 1956).‘ RQ indicated on/Table 5
o

the chi-;quare test was statistically significant e} xpe .001 level.

A further‘study of Table S'shéws that the stanéa}d deviations on the
"absences were considerably gr:;ter for the OMAT.group than thé’céntrol
students, which indicates that th; absence rate of-the former group had
greater variance. One student in fhe control population was absent 86
days; howe;er, 20” students among'thé OMAT sfudents had at least 86
absences dgring the year., In fact, 12 of the studenté‘misséd 100 days
or more. On EPe o;her hand, 20 OMAT students missed twb days o;.leés of
school during the year, and 55 misded dine days or less.

v Last'year, the median number o“abSences for the Oﬁqé’students was

18 days, as compared to 21.5 days this year. The stagdard'deviation was °

-

23.45 last year as compared to 34.2 this year which appears to indicate
; ..

that students with high absenteeism are remaining gnrolled in the program.
| ﬁnother factor ;nalyzed in Objective One was the numﬁer oﬁ-suspensionk
x‘::qnc}\ the number of days per suspepsion by both the OMAT and c:)ntrfol group
;outh for the s;ho year (see Table 6). The transfer students wére'
excluded from the analysis. Four pf the 41 transfers (see Table 2) in
both the OMAT and contfol groups were suspended.‘ No d;opougs in either

group were suépendea. Of the 238 OMAT students, 61 were suspended during
K

the year; however, it was only necessary to suspend host of them once.

Py

v

"
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rd . The proportion of suspended students wasjabout‘zagal for the ninth and
. - '
/ ' tenth graders, though the mean number of.@tys for the ninth grade sus- ‘

pensions was considerably greater ihanigmong the tenth graders. The mean

«8verage for the ninth graders was raised to some degree as a result of a
[ 3 / .

few students receiving long‘suspen%ioﬁs and each case the students were

Tepeaters. Last year, a total of\i66 suspensions among 329 OMAT students
L 1 ! . .
' . were made, though the mean_days per suspension was lower by about two . r

‘e

\ days (4.31 vs. 2.31). Unlike this year, the suspension rate among°tﬁe

control group students was higher than the OMAT students last year.

N

. : /
’ Table'6
. . \ Number of Suspensions and.Suspension -Days
, Among OMAT and Control Group§ by Gride

~ . A . . .
Groups Percentage Number of Number of . Mean Days
) ‘ of Subjects Suspension’s ' Suspended ,e” per
Suspended . ) Days ‘Suspension
. OMAT -- Grade 9 26% 48 250 5.21 °
\ ’ . . ‘ - R .
S 8 OMAT -- Grade 10 25% _3_3 86 2,87 ,
- * e ) !
> OMAT Total 257 6% ' 78 . 336 4,31
. _ . e . .
Control-+Grade 9 10% 5 12 2.4
Control--Grade 10  _ 20% " 10 . 2 2.7
. — , .
Control Total ) 15% \15 ’ ‘k ] 37 2.47
j.

1 . . ‘ 8
: ’
' . s . . . . .o
: The criteria 1nc1uded/1n ObJect}ve One involved an attitudinal compo-
\ ,

} nent with the assessment of behavioral referrals, absenteeism, and dropout
. “ . . ' 3
. rates. Yet, inventories constructed to measure specific attitudes eften

’ L3 R
provide useful information to enable educators to better understand the
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outcomes of edu®ational prograﬁs. Two instruments were selected for this
purpose, and each was administered\to the OMA} students at the beginﬁing
and end of the school year. ' |

Tables 7, 8, and 9 show the results by total group and grade level

the scores on the Coopersmith Self-Esteem Inventéry (SEI). The results in

each of the three_analy;es and all succeeding statistical analySes for the
remainder of this report utilized two-tailed t-tests. Significance will be
establisﬁed at the .05 ﬁ}pha,level, though a'.iO level will also be acknow%-
edgea. -‘\'

The SEI change scores reported on Table 7 show that OMAT studeﬁté'
scored significantly highéy (.Oi) on the posttest than the prétest.
Additionally, significant gains (.05) were found when the t-test results
were analyzed by each of the two grade levels (see Tab1§§;8 aﬂa 9). This
gain is impressive in thatJresearch indicates’ that self-esteem is’dﬁite
stable (Grinder, 1978). .

Tﬁp reﬁaining inventory administered to the OMAT population was the

Survey of School Attitudes. As shown on Table 10, the OMAT students had

.
higher posttest than pretest scores, which were significant at the .10
\ " ’

level. Further analyses Byfgthde‘level (see Tables 11 and 12) show that

both groups of students’scored higher on this survey at the end of the -

< q

school year. In'fact, the statistichil analysis of the data of the tenth
. - .
graders indicates that scores on the gosttests,ﬁ%re significantly higher

(.05) than those recorded on the pretests.

¢ )
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* Table 7 . ) f
Pre}est and Posttest Results on the Self-Esteem~Inventory
‘. for the OMAT Stud®nts -
Test ¢ Number of Mean " Standard t-test
Students . Deviation
) L
. : e )
Pretest ‘ 33.60 6.54
- * . 169 " s 3.04*
Posttest 34.85 7.19 :
*Significant at the .01 level v
Y
Tab\le 8
Pretest and Posttest xesults on the Self-Esteem Invehtogy; °
for the OMAT Students in the Ninth Grade
4 \ . A
Test- Number of Mean .Standard t-test
Stud ts Deviation .
b - \
7 l s ‘
Pretest . 33.45 6.23
' 109 : .. 2.26*
Posttest. . . 34.64 . 7.54 . ‘
*Significanf at the .05 level .
N ) .
Table 9 !
Pretest and Posttest Results on the Self-Esteem Inventory
' ) for OMAT Students in the Tenth Grade
* Test Number of Mean : Standard t-test
Students ] Beviation :
— ) <..
Pretest 33.87 7.13
i . 60 _— 2.08*
Posttest : 35.22 - 6.55
*Significant at the .05 1eve1" .
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Table 10
%

Pretest and Postiest Results on the Surcey of School Attitudes °
for the OMAT Students .

S

TR WIS
taln

. ) N
e , Test Number of Mean . “ZStandard t-test
. Students Deviation . .
/ ‘
Pretest 31.37 10.58 .
SR 1 3| 1.7 .
Posttest 32.62 ' 10.09. AN
*Significaht at the .10 level

. ' Table 11 R ’

Pretest and Positest Results on the Survey of School Attitudes
for. the OMAT Studgnts in the Ninth Grade

Test Number of Mean Standard , t-test
Students Deviatiomh
Pretest 32.92 10.53 A
106 . ‘ .47
Posttest il 35.38 9.87
Table 12 '

Pretest and Posttest Results on the Survey of School Attitudes -
for»the OMAT Students in the Tenth Grade-

~ 3
. '

Test Number of MeaE gtandard 1:test
Students ’ Deviation -
Pretest ' 33.87 10.10 ,
60 2.08*
" Posttest 35.22 ) 10.4; .
*Significant at the .05 level - .
4 2‘1
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Objective Two

. - )

‘After eight months' participation, OMAT students' grade-
./ . point averages in major subjects will be higher than the

control group at the .05 significance level. The reading ’ t.

achievement level of the OMAT students will improve more
than the control group as measured'by the Iowa Tests of

" Basic Sk1115--Read1ng Comprehension--Level 14. Diffcrences
will "be signifitant at the .05 alpha level.

To ascertain grade-point averages, only those students who completed

0

the school year were included in the 'data analy;is'réported in Table 13.

The grades were compiled for all four quarters of the school year, and

- the averages were recorded on a four-point scale.

i

!
An observation of the data in Table 13 shows that the control group

had a mean grade-point average of 1.71 as comparéd to a mean of 1.44-for
the.OMAT students:\‘Tﬁé statistical analysis as measbred.by the t-test
indicated that the difference between the grade p01nt averages of the two
groups was signifjcant at the .01 level. Looklng forward to ‘Tables 14

and 15, an observation 1nd1cates that the control youth had a mean score

LER
of -29.27 (Table 15) on the pretegt Iowa Tests of Bdsic Skills--Reading

Oomprehenéion—-Level 14 as compared to a mean score of 22,08 for the OMAT

. )
students. A t-test comparing the mean scores of the two groups was signi-

ficant at the .00t level. It can be aésumed that academic performance as
measured by grad;-point averages and achievement reading test scores are
closely related, and that the control group were stronger academically
than the OMAT students. This assumption may account to some degree for
the direction of the results reported in Table 13.

As just indicated, Tables 14 and 15 report the results ofd;he pre-

and posttest results on the Iowa Tests of Basic Skills--Reading Comprehen-

sion--Level 14 by the OMAT and control groups, respectively. The scores

reported are raw scores achieved on the test,

4

P
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Grade-Point

-

S

Table 13

Averages of the OMAT and Control Students -

i'p Groups

Number of
Students

]

Mean

Standard
Deviation

OMAT

Control

226 °

75

GP¢ -

~1.44

1.02

.89

-

*Signific.anv,t .01

T

The OMAT students achieved score gains on the reading achievement test

vhich was significant a; the .001 level. The contrél group also made a gain
over the school.year based on pre- and posttest results, but the difference
was nonsignificqnt. TQ}; strqeg score gain bx_the OMAT studenﬁs may have
been an outcome of the strong empiiasis on reading impfovement in the pro-
gram, along with inservice training for the teachers. .

.

#ng~1hb1es i5 and 16 show the results of the pre- and posttests by grade .
\ ) .

" level on the reading achievement test. The score gains by the ninth @

]

graders was significant at the .00t level, while the tenth graders achieved
score gains at the .005 level of significance. “The results shown on

Tables’ 15 and 16 do indicate thaglfhé reading achievement test score gains

L}
L

, were quite impressive for both grades.

- . .
’
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: ¢ Tablo 14° , A - T -
. ' Pretest and Posttest Results™on the .«a Tests of Basic ékills--_
! Reading Comprehensioh for the OMAT Students
R :
Test Number of | Mean Standard t-test
Students. Deviation
Pretest ‘ 22:08 8.81 . -
] . <171 u 6:25*
Posttest : © 0 25.63 8.97 :
v ) v
*Significant at the .001 level
bl R ,‘ -
: A ; Table 15 .
bretest and Posttest Results on the Iowa Tests of Basic Skills--
“ Reading Comprehensionyfor the Control Students
’ R ‘ L : 2
" Test * Number of Mean Standard t-test
Students Deviation o, R
PreteOl 29.27 7.47
. 49 . . .85
& " Posttest 30.25 10.16
. : 4
r~ 'Q
- -
Table 16

Pretest and Posttest ReS§ults on the Iowa Tests of Basic Skills--
Reading Comprehension for the OMAT Students in the Ninth Grade

-

%
B \\\ Test Number of Mean Standard t-test
“ . ~ Students - : Deviation -
7 - i ‘I
"Pretest ) 20.8 8.3
‘ Y SR : 5.56*
Posttest \ . 24,7 9.18 >
’ -& +

*Significant at the .001 level




" Table 17

21

Pretest and Posttest Results on the Iowa Tests of Basic Skills--

Reading Comprehension for the OMAT Students in the Tenth Grade

Test Number of Mean Standard t-test
Students Deyiation
Pretest 24.43 9.07
N 60 . N 2.99*
Posttest 27.35 3 . 8.39
, 7 N
*Significant at the .005 level - )
4
g
wtay hd
) ‘ L 4
)
. 1
-
] ’
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Siudcnts' Evaluation of OMAT
/'

Near the end of the school year, the OMAT students were asked to

respond to My Views of the OMAT Program. The purpose of this inventory

Qas to obtain their perceptigp& of the pipject. The results are showq/
on Table 18. A total of 167 students responded. This number was com-
posed of 103 freshmen and 64 sophomores. Items 7 and 8 ;ére answered
only by the students ﬁ?o were enrolled in the music and art classes. A
chi-square test was performed for each item to measure the relationship
of the responses made by the freshmen and sophomore OMAT students. Three
chi-square tests were found statistically sigéificant; and the resultf

of this analysis are showﬂ on Tables 19, 2&, and 21.

On Table 18, the statement; "I liﬁz being in the same class for my
four major subjects," was favorably viewed by 73 percent of the respon-
dents (see item 1). Fd}thermore, 90 percent of the youth believed they
became well acquainted with their teachars (sce item 3). However, a
smaller proportion (58%) aé;eed with item 4, "I ljke being with the same
teacher for each of my four subjects." Yet, over two-thirds -(69%) of the
students believed (;ccording to item 5) that they had a good variety of
instructional activities. A 7
Strong }avorable consensus was achieved on the responses to item 6

p—

which stated, "I got fo know the other members of my class quite well

this year." Nincty-four percent of the students agreed with this

Statement.

A series of items were directed to more specifi¢ éspects of the OMAT
¢ .
program. Nearly nine-tenths (53%) of  the youth agreed with the procedure .

which enables them to receive credit for a major subject at the end of

. , ')«"‘ \



SN : Table 18

The Students' Views of the OMAT Program and the Relationship
Between Freshmen and Sophomores' Views as Measured
. . by Chi Square

N=167 .

Responses in

- Percentages Relationship Botween
v// by all OMAT 9th and 10th Grade
Respondents Responses as
Items Agree-Disagree Measured by X2°
. 1. r\r{;e being in the 732 272 b4 v

same class for my*
four major subjects.

2. I.would like to be 66% 342 . 7.26%
» in the OMAT program
for another year.

3. I 'got to know my 891 112 .13
teachers quite ] .
4 " well this year. ‘
” k3
. 4. 1 liked being with 58% 42% .10
. " the*same teacher
( for each of my four (
. , subjects.
" 5. 1 believe we had a 692 31 703

good variety of
’ ‘ activities during
' the school day.

6. 1 gotrto know the 94% 6% .14
other members of
ny class quite well

thie year. ! r - -
‘7. 'I.think getting 882 12% 1.02
’ credit for a major

subject at the end '

' of each quarter is
good. '
- ~

*Significant at the .01 level ' : ) . .

**Significant at the .05 level

l‘_’

3

(o
<
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Table 18 (continued)
N\,
. T ' . Responses in
Percentages Relationship Between
by all OMAT 9th and 10th Grade
. b Respondents - Responses as
. Items Agree-Disagree Measuréd by X2
8. I believe GMAT 5% 25% 3.28 °
students are given B
sufficient recognition -
for outstanding
accomplishments.
\ N
9. The OMAT program 742 26% .59
provides enough time .
to take part in other | :
school activities. -
. ) ] )
10. I enjoyed my phwsical 76% 24% .02
education classes.
& 13
11. I enjoyed my art 81% 192 : .46
class, ‘ ' -
12. I enjoyed my gusic 54X 462 7.79%
class.
13. I think more students 637 371 3. 99w

would stay in school
if they gould attend
the- OMAT program.

- %Significant at the .01 level
*Significant at the .05 level
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. !
the farking quarter. ThrLe-fourths og the students responded favorably
to/items 8 and 9 which focused on extra-class activities.

Items 10, 11, and 12 gave the students opportunities to express

their views about three minor subjects. The physical education and art

g

classes ﬁsceived strong suppor8, Music classes, which like art classes
<

are electives, were viewed favorably by 54 percent of the respondents.
[ 4
The students were asked to evaluate the statement, "I think more '
students would stay in school if they could attend the OMAT program."

This item was favSrably perceived by 63 percent of the students who

completed this questionnaire. However, a chi-square test of indepen-
~

ldpnce indicated that the responscs offered by the énth and tenth g;t‘aders

differed significantly at the .05 level, as shown on Table 19. A greater
proportion of ninth graders (69%) agreed with the statement tHan ténth
graders (53%).
- -
Finally, the freshmen Jhdlsoppomores responded significangly differ-
-ent to the statement, "I would like to be in the OMAT prdgram for another
year." Overall, 66 percent of the OMAT students (see item 2, Table 38)
agreed.wikh the statement. A perusal of Tabfg\ZO shows that 75 pefcent
of.thé freshmen rospondod/favoragly, while 54 percent of theﬁﬁopﬂémores
were positive to this item. The difference in these two proportiéns was
significant at the .01 level.
The chi-square<£§st results shown on Table Zl/show that the so?homores
viewed music classes more favofably than the f;eshmen: Thé differences
between the responses of the two groups was significant at the .01 level.

Last year, the ninth graders gave significantly more favorable responses

to music classes than the sophomores.



Table 19

Relationship of the Freshmen-and Sophomores' Responses to the Item, -
. 'T think more students would stay i schopl if they could attend
°.the ‘OMAT program "

J

. ' /

7 : 7
Grade Level \\' Responses in Percentages -
Agree Disagree
¢

Freshmen  (N-103) © L 69% 31%
Sophomores  °*(N=64) , 53% 47%
L ] - v

X2 3.99 P < .05

[~
-—
.
O
k)
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Rélationship of the Freshmen and Sophomores' Responses to the Item,
"I would likQ\to be in the OMAT program for another year."

»

3

Grade Level ‘aBesponses in Percentages
Agree Disagree

Freshmen  (N=103)

Sophomores (N=64)

2 ) |
X 7.26 P <.01

Table 21

Relationship of the Freshmen and Sophomores' Responses to the Item,
"I enjoyed my music class."

>

Grade Level Reéponses in Percentages
: - Agree Disagree

Freshmen (N=80)

Sophomores (N=34)
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At the end of the first year of the OMAT program, the students were
e T
. . 3 ] . * . 3
administered theisamq questlonnaire as this year. This year, the Tesponses
: o

* 1
Were, 1n some cases, more favoraple and on most of the other items,: the

proportion of favorable responses were quite similar for both years

-

Chi-square tests werg performed to ascertain any significant differ-
ences between the responses of this year's and last year's OMAT students.

~

Significant ‘'differences were found on items 1, 2 and 13.‘ -

Table 22 shows the results of compa;ing the'reSponSes of last year's
and this year's students to the statement, "I like being in the same class
for my four major subjects., This year's group reéponded more favorably
and the difference wag significant "at the .01 level.

The statement, "I would like to be;in thé OMAT program for anther
year," was viewed differently. by the 1977 and 1978\students at ; .001
significqnce level, Again; the 1978 students responded more favorably,
as a group, than the 1957 youth. The results are shown on Table 23.

Lastly, the differences between the responses to tht item, "l think
more students wouli stay in schodr if they could attend tﬂ%‘OMAT program,"
was significant at the .01 level. An observation‘of Table 24 sho;s that,
once again, the 1978 youth responded more:%avorably to the statement
than did the 1977 éroup. It must be remembered aé this poipt that an
overlap.in the responding population existed becauge.this year's tenth
graders responded to the questionnaire last year. However, on item 2
(see Table 20), it was the sophomore group that aﬂswered more negatively '
than the freshmen this year. The same conclusion is reached when ‘the

data on Table 19 is observed. - \

-




Table 22

—

Relationship of 1977 and 1978 Students' Responses to the Item,
"I like being in the same class for my four major subjects."

29 |

Year : ' Responses in Percentages
Agree . Disagree
1977 (N=198) ) 58% 423
1978 (N=167) ' : 73% : 7%
X2 8.64 P < .01
Table 23
v

Relafionship of 1977 and 1978 Students' Responses fo the Item,
"i'yould like to be in the OMAT program for another year."

y ] ¥
Year . "'Responses in Percentages
' Agree Disagree
- - 4 A
¥ \\\\\\\
1977 (N=198) o 46% 54% -
1978 (N=167) 66% 34%
o~
x?  15.82 P < .001 ‘
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Table 24 -
Relationship of 1977 and 1978 Students' Responses to the Item, "I

think more students would stay in school if they could attend the
OMAT program." ° ’

Year "/ ’ Responses in Percentages
. . . Agree Disagree
» -
!aq
1977 (N=198) ' . 50% 50%

1978 (N=167) 63% | 37%




Teachers' Evaluétion of OMAT

The OMAT instructors were asked to rggpond anonymously to an eight-
item evaluation inventory of the program (see Appendix D). The inveﬁtory
was completed by 11 of the 12 teachers.

The responding tpache£s gave strong support to the OMAT program as
shown on rable 25. Among all items, oﬁly three unfavorable responses
were recorded and ‘the strongly agree response was selected glightly more
frequently than the agree responses. The most positive response was
given to item 3 which stated, '"The OMAT program provided increased
opportunities for individualized instruction.'" The items (4 and 6)
which asked for teachers' reactions to suggested inservice proframs on

~
reading and classroom mfanagement, respectively, received the lowest

. N N ]
proportion of support. Four teachers were undecided about the usefulness
of the group guidance sessions.

Summary of Results

OMAT is an educational'nrogram focusing on dropout prone freshmen and
sobhomores in Orr High School. The 238 OMAT students were compared with 80
control group students on several variables. As a result of a series of

. : cpes : . ®
factors associated with shifting enrollment during the first month of the
‘ /

school year, it was exceedingly difficult to identify a group of students
. - ¢ ~

-

that were comparable with the OMAT students. As a result, a control group

was selected that had a history of greater school success than the OMAT

students,

’

The first objective of the program included a comparison of dropout

rates, attendance, and suspension rates between the OMAT and control groups.

P

The dropout rate of the OMAT students was 5 peréent as compared to 6.25
5’\

. ~ _ :)&3




- Table 25 ’

Teachers' Perceptions of the OMAT Program

32,

Responses in Raw NJXbers

N >0 > O oOn
o - '] Lod et
83 o B0 Q
Item 63 o w w3
P 8 8%
-
-
1. The OMAT students developed good rapport with .
each other as a result of being together for
much of the day. . - ' 5* 5 0 © g
2. Teaching one group of students over four
periods provides greater flexibility in ’ ~
developing learning activities. 4 s 1T 1 0
)
3. The OMAT program provided increased opportu-
nities for individualized instruction. s 2 g; 0 o
4. Increased inservice emphasis is needed for .
the improvement of reading in the content
areas. 2 4 5 0 O
5. Obtaining credit at the end of each quarter
for a major subject proved as an incentive
for the students to continue schooling. 5 4 ™0 0
6. Increased inservice time is needed to study
classroom management which would include
discipline and motivation. 3 3 3 2 0
7. The,OMAT program provides for greater oppdr- _ - ' -
tunities for lesson planning. 6 5 0 0 -.4Q
8. The groub guidance sessions offered durihg
the year were useful to the students. 2 s 4 0 0

39
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percent for the control group. A more meéningful comparison was the
dropout rate of the OMAT students with the rest of their classmates at
Orr High School. The dropout rate for this‘iarger population of freshmen
and sophomores was 12 percent which was significantly higher (.02) than
;he 5 percent rate for the OMAT students.

| The abseﬁqe raie of the OMAT students was slightly higher this }ear.
The median number of absences for the students last year was 18 days as
compared to 21:5 days this year. The suspension rate among the OMAT
students was considerabiy,lower this year than last year. This year 78
susﬁensions weré made for 238 students as compared to 266‘suspensions )
for 299 youth last year. The number of days per suspension was«slightly
higher this year, though only a small number of students were sufpended
éor more than ten days. It is intetestiﬁg to note that none ofAthe
dropouts had suspensions. It may be that the dropouts are not the disci-
pline problems. Thq OMAT students had a higher rate of absences and
suspensions than the control group. The OMAT group had a small humber
of students who had very high absence and suspension rates.

‘ Two additional instruments to measure the outcomes ofIObjective One

were utilized in order to find additional information about the school

) ¢
attitudes of the students. The OMAT students were administered the Cooper-

smith Self-Esteem Inventory and the Survey of School Attitudes as pre- and

posttests. The results on both instruments indicated that the attitudes as
measured by the two instruments improved over the span of th;-school year

" for the OMAT students. The self-esteem scores on the posttesf were signifi-
cantly (.01) higher than on the pretest. Significance (TOS) was also found

for both the ninth and tenth graders when the scores werc analyzed by grade

LN

‘)
eql,

o
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.

- level. To aoﬁeve ®elf-esteem score gains of these proportions is an

impressive achievement for the program. Self-esteem is considered a

-

" © crucial factor in school sucEtss\apd efforts were made throughout the

»

year by the staff to encourage youth to perceive‘5Ehool as a success
~

? . experience. The g&xdents' attitudes toward school, as measured by the

LS

: Survey of School'Attitudes,_improved during the school year. The improved

scores were significarit at the .10 level for the total group, though_the
improvement rate for the ;zﬁ%h*graders was significant at the .05 level.

These resi®ts suppbrt the Findings on the self-esteem scale scores.

N

These gains do'prov1de encouragement for the OMAT staff in their efforts

¢

to faC111tate successful school experientes for their students.

The second objective compared the grade-point averages and rea&ﬁng

.

.o

achievement test scorqd/;} the OMAT and co
H .

,grodg'had a significantly higher mean grade-point average than the OMAT
\ ., B . . /
students. The control group had a mean grade-point average of 1.71 as

s

compared to a 1 44 average of the OMAT groupagn a four- p01nt scale.
’ V’j::§k Last year the grade-point average of the OMAT students was 1.59. The
‘X S ) . ‘;/;allure rate, like last year, among OMAT s"gents is st111 h1gh Failing
high school students n;!rjor sub]ects is a cantrovers1a1 issue w1th the

kS . —
R ,emphasls on ‘academic standards in today's educational enV1ronment.
Lo | Howerer, failing-a maior subject does present a student with limited
alternAtiveé'on ach@eviaé credit in the failed course.

. - - - .

. . Last year, OMAT students scored at approximately the same level on

-

. ) . .
both the‘pre- and posttest reading achievement comprehension subtest. This
pre; P : mp

L 3 .
year, reading achievement score gains were 'significant at the .001 level.
¢ <
The control group made small, though nonsignificant, gains on this test.
. " 4 ' '

, o 41 | ‘~

: ~
proup students. The control

o

v

S
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Significance in reading achievgment score gains were achieved for both
grade levels in the OMAT population. It is widely acknowledged that

reading improvement is a critical component in a dropout prevention

A}

program, and this year's results indicate that a good degree of success

<

was achieved ifh this educational area. The'teécher5°in the OMAT program

were made quite aware of the need for reading improvement and inservice

v . e
programs were developed to upgrade their skills in the imprdvement of

"

. »
reading in the content areas. The reading laboratory also would have had
. ~
a positive effect on the students' reading levels and the expansion of

‘this'component of the OMAT progfam'is highly recommended,

Both the OMAT students and teachers were asked to evdiuate the OMAT

program, A reasonable generalization is that both gfoups strongly supborted
the program. The students' perceptions of the OMAT program are encouraging
in that most of these students have not had a history of successful school

experiences. Overall, the evaluation indicated that the OMAT students felt

they were an integral part of Orr High School, which is an important factor

[ 4

in this type of program.

Recommendations -

13

1. The teacﬁer inservice program needs continuéd emphasis, especially
in the area of the improvement bf reading €n conteni areas. Tﬂe results of
the reading achievement test scores offers much encouragement; however,
continued emphasis in‘;his area is needed to maintain and even improve the
raie of reading improvement of the OMAT students,

2. The utilization of the reading labgratory should be expanded. The

students attended the laboratory sessions voluntarily. Further support of
‘ .
\ .

this laboratory program needs attention. ’

' 42
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3. The grﬁding and subject failing practices of the OMAT program needs

further study. Developmental programs within the contained classroom con- - -

' .cept utif?zedgbf the OMAT program might provide a means of alleviating the

grading and subject faiture problem: -

4, The measurement of school attitudes has plagued evaluators since

the idea of this type of measurement surfaced. An analysis of school atten-

dance, suspensions, and dropouf'rates gives good clues on school attitudes.
Opportunities for students to evaluate the program also, gives some indica-

tions of school attitudes. -

5. The selection of a comparable group of students to serve as controls

presénts é prablem. It is recommended that attendance, suspension, and
. aropout rates be compéred with the rest of the ninth and tenth graders in
Orr High School. Ideally, a comparison of grade-point averages would be

useful, though this could present data collection problems. A greater

- a - . -_—

dependence on comparing the OMAT students with all their classmates also

emphasized the goal that the program students are an integral pari of the

© .

total school program. .
. In June, 1978, two years of the OMAT program 'had been completed.

Definite progress was found in several areas. The dropout rate was con-

-

siderably lower. Reading achievement test and self-esteem inventory scores

v

showed marked "improvement over the previous year. Teachérs appear to be

. able to take the advantages that the concept ©of the self-contained classroom

st

provides. Individualized instructional activities can be given greater
emphasis in .this iype of classroom organization. The goals of the two

objectives of the OMAT'prograﬁ this year were generally met and the improvg:

ment of the program results has good potential for further gains next year.

N\

AN
N
\

ERIC - R




. S REFERENCES
\ :

~

37

Coopersmith, S. The Antecedents of Self-Esteem., San Francisco:

W. H. Freeman and Co., 1967.

/

Grinder; R. Adolescence. New York: Jdhn Wiley and Sons, 1978.

Lambert, B., Rothchild& B., Aftfand, R., & Green, L.

Transition from Childhood to Maturity.
Brqus/Cole Publishing Company, 1978.

*
Adolescence:
Monterey, California:

Ty “
‘Siegéi, S. Nonparametric Statistics for the Behavioral Sciences.

McGraw-Hill, 1956,

Wattenberg; B.
Jonanovich, Inc., 1973,

& ’
4ty ~
LV I
W -
=
4 3
< s
n a ]
k)
8
!
@
4
.V
<
: e
?
[

The*kscent Years. New York: Harcourt Brace

.




APPENDIX A
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SELF-ESTEEM INVENTORY
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1.

10.
11.
12,
13.

14.

15.
16.
.17,
18.
19.
20.
21,

22.

anyth1ng new,

SELF-ESTEEM INVENTORY

I spend a lot of time daydreaming.
I'm pregtty sure of myself. ¢
I often wish I were someone else.

I'm easy to like.

-

My parents and I have a lot of fun together.

. . I find it very hard to talk in front of the

class.
I wish I ,were younger, )

There are lots of _things about myself 1'd
change if I could. ~

I can make upmy mind without too much
trouble. . \

>

I'm a lot of fun to be with.
I get upset eagily at home.
I'm proud of my school work.

Someone always has to tell me what "to d&.

It takes me a long t1me to get used to

«

I'm often sorry for tfe things I do.

I'm popular with kfds my own age-

My parents usually consider my.feelings.
I'm doing the!%fst work that I can.

I give in very easily. ‘ .
I can usuall; take care df myself. )
I'm pretty happy. -

I would rather play with children younger
than me.

«

Like Me

39

Unlike Me




23.
24.
25,
26.
27.
28.
29.
30.

~

31.

32.

33,
34.

35.

‘36.
37.
38.
39.
40.
41.
42.
43.
44.

\
45,
46.

47.

; ~

My parents expect too much of me.

I like to be called on in class.

I understand myself.

It's pretty tough t; be me.

Things are all mixed up in my life.’ d
Kids usually follow my ideas.

No one pays much attention to me at home.

- I'm not doing as well in school as I'd like to.

-

I can make up my mind and stick to it.

. ~
I really don't like being a boy/girl.
.- :

1 have a low opinion of myself.

I don't like to be with other people.

There are many times when I'd like to leave .
home. .

I often feel upset in school.

I often feel,shamed of r'nysel‘f.

I'm not as ;ice looking as most people.

If T have something to say I usually say it.
Kids pick on me very often. )

My parents understand me.

My teacher makes me feel I'm not good enough.
I don't care what happens to'rie.

I'm a failure.

I get upset easily when I'm scolded.

Most people are better liked than I am.

I usually feel as if my parents are @ushing me.

47

Like Me

Unlike Me




~

48. I often get diséouraged in school.

49. Things usually don't Bother me.

50. I can't be depended on.

{

-

r‘

s

Like Me
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Unlike Me
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SURVEY OF SCHOOL ATTITUDES




SURVEY OF SCHOOL ATTITUDES

Division

LY \.
Learning math formulas. .Like Not Dislike

Finding out how people from different
countries live, Like Not Dislike
Studying how plants grow. . Like Not Dislike
T . -3
Writing letters to friends and relatives. Like Not Dislike

Adding numbers to figure out the cost of
an item listed on a bill of sale. Like Not Dislike

Studying the problems of large cities :
like Chicago have. Like  Not S Dislike

Studying astronomy."Examples: stars,
moon. _ . Like Not Dislike

Reading to others in your class, Like Not Dislike

o

Telling which number comes next in the '

series. Example: 27-36-45-7 Like  Not Dislike
/ -

Learning about th1ngs happenlng in this .

country. Like Not Dislike

. r : .
Finding out about the living habits of .
different animals. N Like Not Dislike

[y

Constructing words that sound alike.
Example: puff - tough
leave - receive Like Dislike

Multiplying numbers involving decimals. " .
Example: 6903.70 T

x 14.09 Like Not Dislike
R — -

’

Finding out what'President Carter ng;
during’ a usual work day - Like Not Dislike

Learning about rock tad soil formations ‘
under the ground. Like Not Dislike

Reading stories in magazines and
newspapers. ) ' Like Dislike




17. Finding a ﬁissing number in a math
problem. Example: ? + 132 = 136
18. Using a map to learn different locations
in a city.
13,/ wprking'with tools to repair a small
,item. Examples: toaster, a door,
leaky faucet.
20. Finding words that have the same meaning.
Example: Marvelous = reck
. . v " tiny
. ”
21. Doing problems using various procedures.
Example: 72145 ?
- 9897
62248
534.3
22. Reading books about the history of
various countries.
23, Studying about how eyes function and
how to care for them.
"24, Reading poems. : .
25. Measuring the size of rooms, windows,
doorways, and other things.-
26. Learning abgut the best way to travel
to Cdlifornia. Examples: whether by
‘air, bus, train, car. §\~ DA
27. Trying to figure out what makes aﬁ"
" automobi;jfengine work. -
28. Giving a’ report before your class. -1
29, Determining how much 1% pounds.of /
peaches cost per ounce.

30. Studying about weather in various’parts
of the world. >

31. Learning how propellers move ships and
boats. )

32. Using an encyclopedia to find information
about a topic.

Like *

Like

Like

Like

Like
Like

Like

Like

Like

 Like

Like

FLike -
Like
Like

Like

51

Like

NaxT

Not Sure Dislike
Not Sure Dislikq
[}

Not Sure Dislike
Not Sure Dislike
f'/

Not Sure Dislike
Nes Sure Dislike
Not Suze_ Dislike
Kot Sure Dislike
Not Sure Dislike

v
Not Sure Dislike
/

Not Sure ﬁ}slike
Not. Sure Dislike
Not Sure Dislike
Not Sure Dislike
”yot Sure Dislike
Not Sure Dislike

o)

|
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<
-

33.

34.

35.

36.

37.

38.

39.

40.

“41.

42.

43.

44,

45,

47.

48.

49,

50.

51.

52.

Solving word problems in math.

Example: Three basketballs cost $38.00.
plus 5% sales tax. How much
does each basketball cost?

Studying about the causes of air
pollution.

Studying the characteristics of anirals
that live in water.

L}
Learning to spell difficult words.

Finding out about different kinds of
numbers. Example: 152, 10xy, 24.=141

Learning more about different kinds of
buildings. Example: Sears Tower,
McCormick Place.

Finding’out what causes tﬁrnados.
Getting a dictionary as a gift,
Learning new ways of doing fractions,

Finding out how our court system operates.

Learning more about properties of solids,
liquids, and gases.

Reading poétry.

Multiplying numbers in different ways.
Example: 17x12= (10+7)x18=(10x18)(7x18).

Learning more about people from different
racial and ethnic backgrounds.

Finding out about the principles that
cause objects to float.

Making up a title for a story that someone
else wrote,

tearning more about the metric system.
Studying ‘about famous people.'
Studyiﬁg about insects. "

~

Going to the library.

Like
Like

Like

Like

Like

Like
Like
Like
Lik®

Like

Like

Like
Like

Like

Like

Like

Like

Like

Like

Like

Not

Not

Sure

Sure

45

Dislike

Dislike

Not Sure ~Dislike

Not

Not

Not
Not
Not
Not

Not

Not

" Not

Not
Not
Not

Not
Not
Not
Not

Not

Sure

Sure

Sure

Sure

-
Sure

Sure

Sure

Sure

Sure

Sure

Sure
Sure

Sure
Sure
Sure
. Sure

Sure

Dislike

Dislike

Dislike
Dislike
Dislike
Dislike

Dislike

b d

Dislike

Dislike

Dislike

%Dislike

Dislike

Dislike
Dislike
Dislike
Dislike

Dislike




\

Learning how to use charts and graphs.

Using maps to find locations of places
thrughout the world.

Finding out the functions and operation
of the human heart.

. . L
Writing papers for class.-
A} ’

Working with sets in math. Example:
A= (0,0) B= 0,*,8).

Learning what taxes pay for. Example:
How much of the tax money goes to
schools?

Determining how fast a horse is running
by using a stop watch.

Choosing the best word to put in a
sentence. Example: Cheryl is not sad.
She is .

Not Sure

Not Sure

Not. Sure

Not Sure

Not Sure

Not Sure

Not Sure

+ Not Sure

46

Dislike
Dislike

Dislike

Dislike

Dislike

Dislike

Dislike

Dislike
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S.

6.

g

8.
9

10.

. * (Answer only if -you were in Art)
»art class. N

-

11.

12,

i’,

14.

My Vi?ug of the. OMAT Program

" Below are 14 statements.

v

SA - Strongly Agree
A - Agree y
D - Disagree

- SD -

Strongly Disagree

I liked b&ing in the same class for four major

subj e,t )

I would like to be in the OMAT prograin fgr
another year, {

.1 got teo know my teabhkrs quite well this year.

I believe we had a.good variety of activities
during the school day. g

e .
I enjoyed my physigal education ¢classes.

ﬁ got to know the other members of my class
quite well this-year, .

. [ ,
I enjoyed my

1

«

(Answer only if you were in Mu51c) I enjoyed

ny music class.

I liked being w1th the same teacher for each
of my four maJor subjects, - b

-
I think getting credit for a major subject at’
the end of each quarter is good.

I think more students would stay in school if-
they coul attend the OMAT program.

1o,

I believe OMAT students are g1ven enéugh
recognltlon for outstahdépg accompllshmeqfs

The OMAT program prOV1des enough timex to take
part in other school activities,

I will graduate from high school.

»

interested in your opinions of the OMAT program,

" name on this paper.
expresscs your opinion‘most closely

-

Do not put your
Circle the answer that best
. The answers for each statement are:

48

SA A D_SD
"sa A®D sp
SA«A-D SD

SA', A @D

5,

SAmA D SD
SA D SD
SA A D SD
SA A D SD
SA A D SD
SA A D SD
. %

-
SA A D SD

[ 3
S\ A D SD

SAADSD,/

SA A p SD




-

FY
. *
.‘. ,
~ . ) .
]
Fa . smm———
+ ’ N
L
\ .
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TEACHERS' PERCEPTIONS OF THE OMAT PROGRAM
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TEACHERS' PERCEPTIONS OF THE OMAT PROGRAM

-

50

Responses
‘ A
0 ot

Item

. 9921
A18uoa
9913y

in Raw Numbers

PapIoapuf

eo18es1q

o w

9oa8est
A18uo0a3

The OMAT students developed good rapport -with
each other as a result of being together for
much of the day.

Teaching one grouﬂ%ﬁf students over four
periods provides greater flexibility in
developing learning activities.

The OMAT program provided increased opportu-
nities for individualized instruction.

Tncreased inservice emphasis'is needed for
the improvement of reading in the content
areas. ’

Obtaining credit at the end of each quarter
for a major subject proved as an incentive
for the students to continue schooling.

Increased inservice time is needed to study
classroom management which would include
discipline and motivation.

.\Th.quAT program provides for greater oppor-

tunities for lesson planning.
The group guidance sessions offered during
the year were useful to the students.

/

-
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